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Introduction

My interest in the writing motivation area has grown since 2005 when I
started doing my PhD research at the University of Essex, UK. In my PhD
research, I looked at the influence of L2 learners’ writing apprehension and
self-efficacy (two motivational constructs) on their text production processes. For more than one and a half decades, I have developed an increasing interest in reading writing motivation literature and writing about the
area. I can say two factors have fostered my continuous interest in writers’
motivation. First, the developments this research area has witnessed since
the turn of the century. Second, the increasing recognition of the influential role motivation plays in students’ writing learning and performance.
This recognition is based on what has been observed in the many university
writing courses I have taught in the Arab world. With these developments
and observations in mind, I have found a pressing need for synthesizing the
accumulated writing motivation literature in one volume.
Due to the important role of writing motivation plays in shaping learners’ writing learning experiences, researchers and teachers need to be aware
of the key issues pertinent to its research, measurement, and pedagogy.
Previous writings on the area occurred normally in the form of either a journal article or a book chapter. Books addressing writing motivation issues
seem to be very scarce. Despite the 4.5-decade-old research on writing
motivation, no single book has yet comprehensively discussed the research,
measurement, and pedagogy issues in this area. To the best of my knowledge, Hidi and Boscolo’s (2007) work is perhaps the only book published to
date on writing motivation. It is mainly an edited volume which includes a
number of chapters, most of which are reports of empirical studies on writing motivation. That is why researchers and teachers interested in the area
still need a single resource that covers the updated perspectives related to
the research, measurement, and pedagogy of the multiple writing motivation constructs.
This book tries to fill in this important gap in writing psychology literature in particular and language learning psychology in general. The updated
and more comprehensive coverage of the relevant issues makes the book a
very important and unique reference for researchers interested in writing
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motivation and language learning motivation/psychology. This book is also
an important resource for writing teachers as it could help them understand
how to properly diagnose their students’ writing motivation, and tailor writing instruction to meet their motivational needs. A main merit in the book
is its coverage of a wider range of writing motivational constructs as compared to the previous works. Overall, the book provides important implications to advancing the conceptualization and operationalization of writing
motivation constructs, researching writers’ motivation, and designing writing instruction in a way appropriate to motivating students.
The book includes six chapters covering various issues in writing motivation research, measurement and pedagogy. It starts by defining the area and
its constructs, tracing the historical research trends in writing motivation
studies, and discussing the conceptualizations of the main writing motivation constructs researched so far. In chapter 2, I highlight the measurement
perspectives of writing motivation constructs, review the scales previously
used in assessing them, and provide some guidelines for developing and validating writing motivation measures. In chapter 3, I discuss what research
says about the correlates and predictors of negative and positive writing
affect and the potential factors shaping writers’ motivational characteristics
and levels. The review and discussion given in this chapter will help in developing initial profiles delineating the characteristics of motivated and demotivated writers. In chapter 4, I highlight the types of instructional research
of writing motivation, i.e., the studies examining the effectiveness of some
instructional treatments in reinforcing learners’ writing motivation or alleviating their negative writing affect. Based on the insights gained from the
issues highlighted and discussed in chapters 3 and 4, I allocate chapter 5
to providing some instructional guidelines on how to motivate students
to write and/or alleviate their negative writing affect. In the final chapter
(chapter 6), I discuss the future research and practice orientations needed
for advancing writing motivation measurement, studies, and pedagogy. The
book ends with a glossary which includes definitions of the main terms used
in the six chapters.
Taken the above-mentioned contents into account, I can say that this is
perhaps the first monograph that comprehensively covers the issues related
to writing motivation measurement, research, and pedagogy. The book
could help readers understand the process of researching writing motivation, and develop a deep knowledge base about its measurement, characteristics, and pedagogy.
I hope the contents of the book will meet interested readers’ expectations
and needs.
Muhammad M. M. Abdel Latif
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Writing motivation research
Historical developments and
conceptualizations of the constructs

1.1 Introduction
Before addressing the various issues in researching, measuring, and teaching writing motivation, it is important to start with defining it and its main
constructs and tracing the historical developments in this research area.
Clarifying these key concepts will help readers develop deeper understanding of the relevant issues discussed in the next parts of the book. In this
introductory chapter, the author highlights the role played by motivation
in shaping writers’ learning experiences and performance. This is followed
by tracing the historical roots and developments in writing motivation
research. The longest section in chapter includes a detailed discussion of
the conceptualization issues of the main motivation writing constructs
researched so far. Based on the conclusions drawn from discussing these
issues, the author provides a framework of writing motivation constructs
and their types. The framework will guide the discussion of the issues highlighted in the following chapters.

1.2 Writing motivation: Definition and importance
Motivation cannot be ignored when talking about writing. Writing motivation has been researched so far for more than four and a half decades.
Though “writing motivation” has been conceptualized in a much narrower
sense than the term “motivation”, it remains an umbrella term characterized by its broad conceptual nature. Some other terms have been interchangeably used with “writing motivation”, including writing affect (Hayes,
1996; Piazza & Siebert, 2008; Wright, Hodges, & McTigue, 2019), writers’
beliefs (Hidi & Boscolo, 2007; Pajares & Valiante, 2001), and writing selfperceptions (Bottomley, Henk, & Melnick, 1997; Leggette, Redwine, &
Busick, 2020; Lingwall & Kuehn, 2013). Before defining writing motivation,
it is perhaps necessary to look briefly at the definitions and conceptualizations of the two broader but related constructs: general motivation and second language (L2) learning motivation.
The word motivation is derived from the Latin verb “movere” which
means “to move”; thus it generally implies the psychological and emotional
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force that leads the individual to make specific choices, take particular
actions, exert effort, and show persistence in certain situations or tasks
(Dörnyei & Ushioda, 2011). Dörnyei and Ottó (1998) provide the following
comprehensive definition of motivation:
In a general sense, motivation can be defined as the dynamically changing cumulative arousal in a person that initiates, directs, coordinates,
amplifies, terminates, and evaluates the cognitive and motor processes
whereby initial wishes and desires are selected, prioritised, operationalised and (successfully or unsuccessfully) acted out. (p. 65)
On the other hand, L2 learning motivation has been defined in various
ways. As Dörnyei and Ushioda (2011) note, the theoretical framework of L2
learning motivation has been expanded during the following three main historical periods of its research: the social psychological period (1959–1990),
cognitive-situated period (the 1990s), and the process-oriented period that
started at the turn of the century. For example, during the social psychological period, Gardner (1985) viewed language learning motivation as a
construct composed of three components: a desire to learn the language, a
positive attitude towards learning it, and an effort made to accomplish the
target language learning goal. Ten years later, Tremblay and Gardner (1995)
provided a more complex framework for L2 learning motivation, which
includes language attitudes, motivational behaviours related to specificity
of the learner’s goals, L2-learning-related value, self-efficacy, and achievement sequence. A well-cited framework of L2 learning motivation is the one
developed by Dörnyei (1994) and it includes three distinct levels related to
the language (integrative and instrumental motivational subsystems), the
learner (need for achievement and self-confidence), and the learning situation (course-specific, teacher-specific, and group-specific motivational
components).
On the other hand, four types of L2 learning motivation have been identified and researched heavily; these are integrative, instrumental, intrinsic,
and extrinsic motivation. The instrumental and integrative language learning motivation constructs were introduced by Gardner and Lambert in their
early works (1959, 1972). While integrative motivation refers to willingness
to learn a particular language to successfully interact with its valued culture and community members, instrumental motivation means learning a
language for a pragmatic purpose such as getting a better job or a financial
reward. The terms “intrinsic/extrinsic motivation” were coined by Deci and
Ryan (1985) in their educational psychological theory of self-determination.
Intrinsic motivation means learning a language as a result of internal desires
such as self-enjoyment and self-satisfaction, whereas extrinsic motivation –
a closely related construct to instrumental motivation – refers to learning
a language due to external rewards such as obtaining grades in a course or
praise from teachers (Noels, 2001).
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As for writing motivation, it is viewed as a dynamic multifaceted construct that varies depending on different developmental stages, disciplines,
environments, and tasks (Wright et al., 2019). Unlike the many frameworks
developed for conceptualizing L2 learning motivation, very scarce attempts
have been made to typologize the types of writing motivational perceptions.
For example, Daly (1985) distinguishes between two types of writers’ motivational perceptions and beliefs: a) the dispositional perceptions lasting
consistently over time and across situations; and b) the situational feelings
which are temporary and closely tied to particular situations or tasks. Daly’s
taxonomy seems to resemble Linnenbrink’s (2006) differentiation between
trait-like and state-like learning affect. While the former type mirrors a relatively stable response to learning tasks and settings, the latter reflects a less
stable and situational one. On the other hand, Hidi and Boscolo (2007) also
refer to the following three motivational constructs of writing: a) motives
which include the writer’s goal orientation, needs, values, and interests
activating their behaviours; b) perceptions of one’s abilities to write and
perform tasks; and c) regulation of one’s writing cognition and behaviours.
In Wright et al.’s (2019) recent model, writing motivation is described as a
construct composed of beliefs about oneself as a writer (self-concept and
self-efficacy), beliefs about writing value, and attitudes towards writing.
In light of these typologies and the relevant literature, writing motivation
can be defined as an umbrella term encompassing learners’ liking or disliking of writing situations and perceived value of writing, the situational
feelings they experience while writing and the way they regulate them, the
beliefs about their writing ability and skills, and their desired goals for
learning to write.
If Skehan (1989) views motivation as the second strongest predictor of
L2 learning – trailing behind language aptitude, a comparable impact
can also be noted for writing motivation on student writers’ performance
and learning habits. Writers’ performance interacts with a combination of
motivational, cognitive, social, and environmental variables. Motivation
plays an influential role in students’ writing learning, performance, and
development. With the increasing recognition that writing difficulties
arise from demotivation, the motivation/affect component was included in
Hayes’s (1996) updated version of the Flower-Hayes (1980) writing process
model. In his model, Hayes (1996) conceptualizes “motivation and affect”
as a main predictor of writers’ cognitive processes. Apart from the process models, some writing ability models have also emphasized the role of
motivation in shaping writers’ competence. For example, Sasaki and Hirose
(1996) include writing confidence in their model as a potentially explanatory
factor of L2 writing ability.
Research indicates that motivation greatly influences a number of
dimensions related to writers’ task approach behaviours (e.g., Fritzsche,
Young, & Hickson, 2003; Onwuegbuzie & Collins, 2001), their composing processes (Abdel Latif, 2009; Selfe, 1984), the texts they write
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(Abdel Latif, 2015), and their long-term writing experiences (Atay & Kurt,
2006). This great role is discussed in detail in chapter 3, which highlights
what research says about the influence of writing motivation on learners’ performance at these process and product levels. Due to the influential role of writing motivation, considerable attention should be given to
researching, assessing, and teaching it. These are the three main issues
this book addresses.

1.3 Motivational constructs researched in writing
studies: Historical roots and developments
Very early research on writing motivation dates back to the mid-1970s when
Daly and Miller (1975a) reported their seminal work on writers’ apprehension. Thus, writing motivation research occurred about a decade and
a half after the publication of Gardner and Lambert’s (1959) early work
on language learning motivation. Since the mid-1970s, the area of writing
motivation research has seen major developments. During this four and
a half-decade period, much literature and research have accumulated on
a number of writing motivational constructs. Eight main constructs have
been addressed in such accumulated research; these are: writing apprehension, attitude, anxiety, self-efficacy, self-concept, outcome expectancy/
achievement goal orientation, perceived value of writing, and motivational
regulation of writing. Additionally, some other writing motivational constructs have recently been coined but do not seem to be strong ones and they
also overlap in one way or another with the above-mentioned constructs.
In their coinage of the larger number of writing motivation constructs,
researchers were mainly influenced by educational psychology or oral language communication literature rather than language learning motivation
research. A main reason for this is that these constructs were developed in
first language (L1) writing environments whereas most language learning
motivation research has been mainly concerned with L2 settings. Daly and
Miller (1975a), for example, derived the “writing apprehension” construct
from the interpersonal communication apprehension research published in
the late 1960s and early 1970s (e.g., Friedrich, 1970; Giffin & Gilham, 1971;
McCroskey, 1972; Phillips, 1968; Phillips & Metzger, 1973). Meanwhile, a
group of educational psychologists such as Patricia McCarthy, Duane Shell,
Frank Pajares, Barry Zimmerman, and Steve Graham led the early research
on writing self-efficacy, self-concept, and outcome expectancy/achievement
goals. In their remarkable research on writing motivation constructs, those
researchers were particularly influenced by the general educational psychology literature written by Bandura (1977, 1986), Eccles (1987), and Middleton
and Midgley (1997). Accordingly, the early research developments on writing
motivation constructs owe much to educational psychology and oral communication literature rather than the applied linguistics and L2 learning
fields. Meanwhile, the influence of L2 learning motivation research trends
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can be only noted in three writing motivational constructs researched for
the first time during the last decade: ideal L2 writing self (Han & Hiver,
2018; Lee, Yu, & Liu, 2018), ought-to L2 writing self (Lee et al., 2018), and
motivational regulation of writing (Teng & Zhang, 2016a, 2016b).
There have been major shifts in the four and a half decade-old period
of writing motivation research. From the mid-1970s to the late 1980s,
apprehension and attitude were the two main researched writing motivation constructs. This period was particularly characterized by the plenty
of published writing apprehension research and literature. Of all the works
reported on the construct during this period, John Daly and the many works
he published and co-published with his colleagues remain remarkable (e.g.,
Daly, 1977, 1978, 1979, 1985; Daly & Hailey, 1984; Daly & Miller, 1975a,
1975b, 1975c; Daly & Shamo, 1976, 1978; Daly & Wilson, 1983; Faigley,
Daly, & Witte, 1981). In addition to these works, some other few writing
apprehension studies were published during this period by Burgoon and
Hale (1983), Fox (1980), Richmond and Dickson-Markman (1985), Riffe and
Stacks (1988), and Selfe (1984). On the other hand, a few doctoral writing
apprehension studies were also completed during the 1970s and 1980s but
these do not seem to have been published (e.g., Bannister, 1982; Butler, 1980;
Garcia, 1977; Hadaway, 1987; Harvley-Felder, 1978).
Compared to this active writing apprehension research movement in the
1970s–1980s, scarce studies occurred during this period on the “attitude
towards writing”. The works reported by Blake (1976), Emig and King (1979),
Hogan (1980), and Thompson (1978) are examples of such writing attitude
research. Since the mid-1980s, the attitude towards writing construct has been
addressed in a reasonable number of published studies. On the other hand,
it can be noted in Daly and his colleagues’ early works (e.g., Daly & Miller,
1975a, 1975b, 1975c; Daly & Wilson, 1983; Faigley et al., 1981) that the term
“writing anxiety” was also used interchangeably with “writing apprehension” but – as will be explained in the following section – the two constructs
are different. Research addressing writing anxiety has generally been scarce.
Though Meier, McCarthy, and Schmeck (1984) reported an early study on
writing anxiety, the few in-depth ones addressing it occurred only in the last
two decades. It is worth mentioning that early published research and literature on these three motivational constructs – writing apprehension, attitude,
and anxiety – originated in the US university context. The last three decades
saw research addressing the three constructs in other international contexts.
The 1980s also witnessed the beginning of writing self-efficacy research.
The four studies reported by Graham and Harris (1989), McCarthy,
Meier, and Rinderer (1985), Meier et al. (1984), and Shell, Murphy, and
Bruning (1989) are perhaps the earliest published studies on the construct.
Since the early 1990s, writing self-efficacy research has grown steadily.
Obviously, self-efficacy has been the most heavily researched writing motivation construct. Bruning, Dempsey, Kauffman, McKim, and Zumbrunn
(2013) reviewed four waves of early writing self-efficacy research led by
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McCarthy, Shell, Pajares, and Zimmerman, and their colleagues. Each
stage was characterized by using a particular type of measures assessing
the construct.
As for research on writing self-concept and outcome expectancy/achievement goals, it occurred in a later stage. Though Shaver (1990) made an early
reference to writing self-concept through highlighting the items assessing it
in Daly and Miller’s (1975) Writing Apprehension Test (WAT), the research
dealing with the construct was published only at the turn of the century
(Pajares, Britner, & Valiante, 2000; Pajares, Miller, & Johnson, 1999;
Pajares & Valiante, 1999, 2001). This early research was followed by some
other scarce studies that occurred infrequently during the last two decades
(Ehm, Lindberg, & Hasselhorn, 2014; Pajares & Cheong, 2003; Pajares,
Valiante, & Cheong, 2007). On the other hand, the 1990s and the last decade
witnessed the publication of some studies addressing four constructs which
are very similar to writing self-concept but are not as broad as it. These
are: the notion of writing giftedness (Charney, Newman, & Palmquist, 1995;
Palmquist & Young, 1992), the implicit theories of writing (Limpo, 2018;
Limpo & Alves, 2014, 2017), and the incremental and entity theories of
writing intelligence (Waller & Papi, 2017). Overall, research on writing selfconcept and these four similar constructs have been scarce. More than two
decades ago, Pajares and Valiante (1999) noted that writing self-concept
was not “as prominent in the motivation literature as other forms of selfconcept” (p. 392). The scarce writing self-concept studies published in the two
decades also confirm Pajares and Valiante’s (1999) early note. Arguably, the
scarcity of the studies published so far on writing self-concept – along with
the constructs similar to it – and outcome expectancy have resulted from
the influential dominance of writing self-efficacy research. This case is similar to the way extensively published writing apprehension negatively influenced the attention given to writing attitude during the 1970s–1980s period.
Literature generally indicates that writers’ self-concept beliefs are closely
related to their self-efficacy (e.g., Bong & Clark, 1999; Zimmerman, 2000).
Another motivational construct that has received little research attention
is writing outcome expectancy/achievement goal orientation. Research on
the construct started in 1989 but occurred infrequently during the 1990s
and the 2000s. The only four writing achievement goal orientation studies published between 1989 and 1997 were reported by Shell and Pajares,
and their colleagues (Pajares & Johnson, 1994; Pajares & Valiante, 1997;
Shell, Colvin, & Bruning, 1995; Shell et al., 1989). During this stage, these
researchers studied the construct using the terms “writing outcome expectancy” and “writing outcome expectations”. Two later waves of research
on the construct occurred during the last two decades, i.e., since the beginning of the 21st century. During these two waves, the term “writing outcome
expectancy” was replaced with “writing achievement goal orientation”. The
first wave is represented in the further writing achievement goal orientation research reported by Pajares and his colleagues (Pajares & Cheong,
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2003; Pajares et al., 2000, 2007; Pajares & Valiante, 2001). The second
research wave includes the writing achievement goal studies published since
2005 (Chea & Shumow, 2017; Hamilton, Nolen, & Abbott, 2013; He, 2005;
Kaplan, Lichtinger, & Gorodetsky, 2009; Limpo, 2018; Limpo & Alves, 2017;
MacArthur, Philippakos, & Graham, 2016; Troia, Harbaugh, Shankland,
Wolbers, & Lawrence, 2013; Yilmaz Soylu et al., 2017). Meanwhile, the two
studies reported by Han and Hiver (2018) and Lee et al. (2018) dealt with
“ideal L2 writing self” and “ought-to L2 writing self”; two constructs which
overlap with some dimensions of writers’ achievement goal orientations.
Overall, there has been a relative increase in the number of writing achievement goal studies published recently. That is why a considerable growth is
expected to occur in this research area in the near future.
The late 1990s saw the first published studies on the perceived value of
writing (Pajares & Valiante, 1999). This was followed by a few other ones
dealing with the construct in the last two decades, though some of them
named it differently (e.g., Behizadeh & Engelhard, 2014, 2016; Pajares &
Valiante, 2001; Pajares, Valiante, & Cheong, 2007; Troia et al., 2013; Wright
et al., 2019). On the other hand, research on the “motivational regulation
of writing” only occurred during the second half of the last decade. The
works published by Teng and her colleagues represent the early studies
dealing with the construct (Teng & Zhang, 2016a, 2016b, 2018; Teng, Yuan,
& Sun, 2020).
In the next section, the author discusses the conceptualizations of each of
the above-mentioned eight main constructs of writing motivation and the
similar ones researched. This discussion could help in resolving problematic
conceptualization issues of each construct and thus defining it accurately.

1.4 Defining writing motivation constructs: Resolving
problematic conceptualization issues
Understanding the nature of writing motivation requires defining its constructs accurately. The importance of reaching accurate conceptualizations
of writing motivation constructs lies in helping us assess them precisely. This,
in turn, will help in the appropriate diagnosis of writers’ motivational perceptions and beliefs, which is an essential initial step in identifying any motivational needs they may have. Writing motivation literature is full of varied
conceptualizations of a number of its constructs. In some cases, these varied definitions have caused conceptual and terminological overlaps among
the constructs. In other cases, they reflect the historical changes in defining a specific construct. Additionally, there is always a mutual relationship
between the way of defining a construct and the measure used for assessing
it. In the next chapter, the construct validity and item type issues in the scales
measuring each writing motivation construct are discussed in detail. In the
following subsections, the author reviews the conceptualizations of each
construct and explicates any problematic issues in defining it.
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1.4.1 Writing apprehension, attitude, and anxiety
As implied above, apprehension, attitude, and anxiety were the first three
writing motivation constructs researched. Some conceptual and terminological problems are found in the literature of the three constructs. On one
hand, the conceptual and terminological overlaps can be easily noted in
writing apprehension and anxiety literature but on the other one, another
terminological problem occurs when referring to writing apprehension and
attitude as different constructs.
Though much research and literature has conflated writing apprehension
and anxiety (see Wynne, Guo, & Wang, 2014), they are in fact different constructs. In their seminal work, Daly and Miller (1975a) used the terms “writing apprehension” and “writing anxiety” synonymously. Despite this, their
explanation of the characteristics of high apprehensive writers indicates that
anxiety is a symptom of apprehension: “Individuals with high apprehension
of writing would fear evaluation of their writing, for example, feeling that
they will be negatively rated on it. Thus they avoid writing when possible
and when forced to write exhibit high levels of anxiety” (p. 244). A gradual
conceptualization change is noted in two later reports published by Daly
and his colleagues (Daly & Hailey, 1984; Faigley et al., 1981), where they
differentiate between two forms of the same construct. In the first report,
the situational nature of writing anxiety is indicated in Faigley et al.’s (1981)
description of highly apprehensive writers’ behaviours:
Highly apprehensive writers find writing unrewarding, even punishing. Consequently, they avoid, whenever possible, those situations that
require writing…and when they must write they experience more than
normal amounts of anxiety…Thus anxiety is reflected in the behaviours
they display as they write” (p. 16).
In a later work, Daly and Hailey (1984) differentiate between two forms of
writing apprehension: the trait-like dispositional form and the state-like situational one, which reflects the person’s transitory feelings resulting from
writing situations or tasks. According to Daly and Hailey (1984), the dispositional and situational forms of writing apprehension are distinct but
complementary.
Despite Daly and his colleagues’ above-noted view of anxiety as a symptom of writers’ apprehension and their differentiation between the dispositional and situational forms of the construct, the problem occurs in their
synonymous use or conflation of the two terms. This terminological conflation is also noted in other early studies published in the 1970s and 1980s,
though the term “writing apprehension” was more commonly used. Some
later studies (e.g., Huerta, Goodson, Beigi, & Chlup, 2017; Cheng, Horwitz,
& Schallert, 1999) used the term “writing anxiety” but they operationalized
the construct by the Daly-Miller (1975) WAT or an adapted version of it.
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Besides, Cheng (2004), who depended on the term “writing anxiety” but
conflated the two terms, adopted a multidimensional view of the construct
by listing three types of it: a) somatic anxiety: increased physiological reactions to writing tasks; b) avoidance behaviour of writing situations; and c)
cognitive anxiety: fearing negative evaluation of one’s writing. Meanwhile,
other researchers (e.g., Zabihi, 2008) adopted Daly and Miller’s (1975a)
definition of writing apprehension but labelled the construct they investigated as “writing anxiety”. In the writing apprehension studies labelling the
construct as “writing anxiety”, researchers neither justified nor discussed
the why for their terminological choice. If the two terms can be used interchangeably, the question remains: which term (witting apprehension or anxiety) is a better label for the construct and why? A further issue yet to be
highlighted is whether we should conceptualize writing apprehension as a
purely dispositional construct or a dispositional-situational one.
In fact, educational psychology literature indicates that anxiety is a situational construct. For example, mathematics anxiety has been defined as
feelings of tension, helplessness, and mental disorganization experienced
when manipulating numbers or solving math problems (Richardson &
Suinn, 1972; Tobias, 1978). Test anxiety has also been viewed as encompassing four symptoms: tension, worry, irrelevant thinking, and bodily reactions
(Sarason, 1984). Dictionary definitions also confirm the situational nature
of anxiety. Further evidence can also be found in general psychology and
language learning research, indicating that anxiety is the negative feelings
associated with particular situations (e.g., Liu & Jackson, 2008; Spielberger,
Gorsuch, & Lushene, 1970; Spielberger, Gorsuch, Lushene, Vagg, & Jacobs,
1983; Woodrow, 2006). According to Piniel and Csizér (2014), “language
anxiety or foreign language classroom anxiety have been described as situation-specific anxiety; in other words, repeated momentary experiences of
anxiety (state anxiety) linked to the context of language learning in particular” (p. 166). The American Psychological Association also defines anxiety
from a situational angle as “an emotion characterized by feelings of tension,
worried thoughts and physical changes like increased blood pressure” (n.d.).
In many language learning studies, reading and listening anxiety have been
defined from this situational perspective (e.g., Piniel, Csizér, Khudiyeva, &
Gafiatulina, 2016). In light of this evidence, what Daly and Hailey (1984)
regard a situational form of writing apprehension is optimally labelled as
“writing anxiety”.
The above-explained conceptual and terminological overlap between
writing apprehension and anxiety has also been caused by the lack of studies on the latter construct. With the exception of Meier et al.’s (1984) early
study in which writing anxiety was investigated peripherally as a situational
construct, the negligence of researching writing anxiety lasted almost from
the mid-1980s until the beginning of the 2000s. The writing anxiety studies
published in the last two decades remain very scarce. A very few studies
of this type were located (Cheng, 2004; Csizér & Tankó, 2015; Fritzsche,
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Young, & Hickson, 2003; Han & Hiver, 2018; Piniel & Csizér, 2014; Piniel,
Csizér, Khudiyeva, & Gafiatulina, 2016; Tsai, 2008; Tsao, Tseng, & Wang,
2017, Woodrow, 2011; Yao, 2019). For instance, Fritzsche et al. (2003) conceptualized anxiety as the negative feelings learners experience while performing tasks and assessed it using a measure mirroring the extent to which
writers feel worried, tense, or jittery while completing their assignments.
Likewise, Woodrow (2011) investigated writing anxiety as a pure situational
construct through assessing it with a scale eliciting respondents’ rating of
how anxious they feel while completing particular writing tasks. For further information about these scales and the items included in them, see
subsection 2.3.1 in the next chapter.
While writing apprehension and attitude overlap conceptually, a terminological problem occurs when naming them differently. The “attitude
towards writing” appears to be an identical construct to “writing apprehension” in a number of studies. As will be explained in the next chapter
(subsection 2.2.1), the statements in the previously used attitude towards
writing scales (e.g., Bruning et al., 2013; Graham, Schwartz, & MacArthur,
1993; Lee, 2013) are almost the same as the ones found in the writing apprehension ones. Compare, for example, the items included in Graham et al.’s
(1993) Attitudes towards Writing Scale and Bruning et al.’s (2013) Liking
Writing scale to the ones in the Daly-Miller’s (1975a) WAT (see the final
paragraph in this subsection). The previous measures of both writing
apprehension and attitude generally indicate the two constructs are identical or very similar, though writing attitude is conceptualized by some
studies in a way suggesting it is not as broad as apprehension. The strong
similarity between – or the identicalness of – the constructs was early noted
by Shaver (1990), who states that the Daly-Miller’s (1975) measure and Daly
and Wilson’s (1983) definition of writing apprehension match his conceptualization of the attitude towards writing.
The lack of terminological justification is also noted in writing apprehension and attitude literature. Despite the above-mentioned identicalness or
similarity, the studies using the term “attitude towards writing” have neither explained the similarity and/or difference between the two terms nor
justified their choice of such label. The negligence of discussing this issue
in writing motivation literature has led in many cases to viewing the two
constructs – contrarily to what has been indicated – as different or dissimilar. A problem resulting from this literature gap is finding the studies using
the “writing apprehension” term (e.g., Britt, Pribesh, Hinton-Johnson, &
Gupta, 2018; Sanders-Reio, Alexander, Reio, & Newman, 2014) or the “attitude towards writing” one (e.g., Graham, Berninger, & Fan, 2007; Lee, 2013)
highlight the previous research adopting their chosen term only, despite the
fact that they address identical or very similar constructs.
Based on the above discussion, we can generally conclude that writing
apprehension and attitude are trait-like constructs. Examples of the items
reflecting these two constructs include: “I like to write my ideas down”,
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“I avoid writing”, “Writing is a lot of fun” (Daly & Miller, 1975a, p. 246),
“I enjoy writing”, “I don’t like to write”, and “Writing is fun” (Bruning
et al., 2013, p. 32). They both share the same conceptual characteristics
and that is why they reflect identical motivational perceptions (i.e., one’s
dis/liking of writing and writing evaluation situations), though literature
generally indicates that writing apprehension has been conceptualized as
a broader construct than attitude towards writing (see section 2.2.1 in the
next chapter). On the other hand, writing anxiety is a state-like construct
that generally means one’s feeling of discomfort while performing a writing
task. Examples of the items mirroring this construct include: “I often feel
panic when I write English compositions under time constraint”, “I tremble or perspire when I write English compositions under time pressure”
(Cheng, 2004, p. 324), and “I feel jittery when I start writing an English
composition” (Tsao et al., 2017, p. 226).
1.4.2 Writing self-efficacy
The writing self-efficacy construct was derived from the works of the
Canadian-American psychologist Albert Bandura on the general selfefficacy and its role in human functioning. According to Bandura (1977,
1986), self-efficacy beliefs are task-specific and they act as a prerequisite for
people’s successful task performance because they determine their intentions and effort persistence. Writing self-efficacy has undergone some changing conceptualizations in the last three decades. Overall, there have been
three major changing orientations in conceptualizing writing self-efficacy.
These varied conceptualizations are particularly reflected in its measures.
The early self-efficacy studies reported in the 1980s and 1990s mostly conceptualize writing self-efficacy as writers’ evaluation of their task-specific
writing ability and language-specific skills. The definitions given in these
early studies include: learners’ evaluation of their writing skills (McCarthy
et al., 1985), writers’ confidence in their ability to successfully perform specific tasks, and demonstrate particular rhetorical and language skills (Shell
et al., 1989), and students’ confidence in possessing writing, grammar usage,
and mechanics skills that match their academic level (Pajares & Valiante,
1999). Similar definitions were also adopted in some more recent studies (e.g.,
Csizér & Tankó, 2015; Piniel & Csizér, 2014; Woodrow, 2011). The scales representing this conceptualization orientation may include yes-no questions
such as “Can you write an essay in which the ideas are expressed clearly?”
and “Can you write an essay that contains no major spelling errors?“, (Meier,
et al., 1984, 110), or may ask respondents to rate their confidence in performing some writing skills; for example, to what extent they can “correctly punctuate a one page passage” and “organize sentences into a paragraph so as to
clearly express a theme” (Pajares & Johnson, 1996, p. 166).
The second conceptualization orientation of writing self-efficacy is a
cognitive one and it focuses on what can be labelled as process-focused or
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text composing process self-efficacy (writing self-regulatory efficacy in some
researchers’ terms). This orientation was commonly addressed in the works
published by Zimmerman and his colleagues (e.g., Zimmerman & Bandura,
1994; Zimmerman & Kitsantas, 1999, 2002) and some other researchers
(e.g., MacArthur et al., 2016). It views writers’ self-efficacy as their perceived ability to regulate composing processes and activities, i.e., generate
ideas and plan, execute, and regulate composing activities and strategies
(Zimmerman & Bandura, 1994). It is noteworthy, however, that some studies (e.g., Csizér & Tanko, 2015; Han & Hiver, 2018; Lee et al., 2018) used different measures for assessing writing self-efficacy and self-regulation; thus
they view writing self-regulation and self-efficacy as different constructs.
Scale item examples representing this conceptualization trend ask respondents about the extent to which they can start the writing task easily, get and
organize ideas, write fluently (Graham et al., 1993), refocus their attention
on the task, find ways to overcome problems, and identify writing errors
(Zimmerman & Bandura, 1994).
The third and more recent conceptualization orientation of writing selfefficacy is the multidimensional one which views it as writers’ perceived ability to execute some cognitive, linguistic, self-regulatory, or learning actions.
The main problem in this conceptualization trend, however, is the different
writing self-efficacy dimensions researchers have focused on. Jones’s (2008)
study is perhaps the earliest study to view writing self-efficacy as a multidimensional construct. In this study, Jones defines writers’ self-efficacy as
their perceived ability to respond to writing difficulties and write different
essay types and demonstrate sentence- and paragraph-level skills. On the
other hand, Bruning et al.’s (2013) conceptualization focuses on writers’ perceived cognitive, linguistic, and self-regulatory abilities. According to them,
writers’ self-efficacy is their perceived ability to: generate ideas; articulate
ideas into appropriate linguistic and rhetorical written forms; and regulate
their writing activities, i.e. manage, monitor, and evaluate them. Finally,
Teng, Sun, and Xu (2018) view writing self-efficacy as a construct reflecting
writers’ perceived ability to: a) express ideas using appropriate lexical, syntactical, and rhetorical conventions (i.e., linguistic self-efficacy); b) execute
planning, monitoring, and goal-setting processes (i.e., self-regulatory
efficacy); and c) complete classroom tasks and understand course knowledge (i.e., performance self-efficacy).
Since writing self-efficacy is a task-specific construct, another variable that needs to be considered in conceptualizing it is the type of task(s)
researched. As will be shown in the discussion of related issues in the next
chapter, the previously published self-efficacy scales focused on different types of writing tasks, including paragraphs (Chea & Shumow, 2017),
cloze passages and letters (Woodrow, 2011), one-page passages (Pajares &
Valiante, 1997), essays (Abdel Latif, 2015), academic and scholarly writing
(Kavanoz & Yüksel, 2016), papers, reports, stories (Graham et al., 1993),
instructional manuals, and legal documents (Shell et al., 1989).
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In accordance with the above conceptualizations and considerations,
we can generally define writing self-efficacy as one’s perceived ability to
perform task-specific writing skills and/or operations. These above-noted
varied conceptualizations, however, imply the need for viewing writing
self-efficacy as a construct of various types associated with particular tasks.
Overall, the following three main types can be identified in the changing
conceptualizations of writing self-efficacy:
Product-focused writing self-efficacy (i.e. writing convention self-efficacy):
one’s perceived ability to produce certain written text features (for
example, writing grammatically correct sentences or good paragraphs
with appropriate topic sentences).
Process-focused writing self-efficacy (i.e., text composing process selfefficacy): one’s perceived ability to regulate and use particular composing processes (for example, generating ideas, planning text writing,
and evaluating and monitoring text production).
Learning writing self-efficacy: one’s perceived ability to complete specific writing classroom activities or learn particular writing course
contents (for example, understanding writing course materials, doing
good assignments, and performing well in writing courses).
Since writing self-efficacy is a task-specific construct, these three main types
of writing self-efficacy may be also associated with the task performed.
With regard to essay writing, for example, we can talk about written essay
self-efficacy, essay writing process self-efficacy, and learning-to-write essay
self-efficacy. This also applies to all the other writing tasks listed above,
for example: written academic paper self-efficacy, academic paper composing process self-efficacy, and learning-to-write academic paper selfefficacy. Conceptualizing self-efficacy in such typology is perhaps the only
way for facilitating the comparability of the findings of the much writing selfefficacy research.
1.4.3 Writing self-concept and similar constructs
As a construct, writing self-concept is close to self-efficacy and it is indeed
“one of the closest constructs to self-efficacy” (Zimmerman, 2000, p. 84).
Bong and Clark (1999) state that the two constructs share similar aspects
despite the differences between them. Wright et al. (2019) also state that
the two constructs are often referred to interchangeably because the differences between them are poorly explained. According to Bong and Skaalvik
(2003), self-concept is a “composite view of oneself” (p. 2) and it is developed through personal experiences and social comparisons (i.e., comparing
one’s performance with peers’ performances). General psychology definitions of self-concept include: “a person’s perceptions of him- or herself.
These perceptions are formed through experiences with and interpretations
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of one’s environment” (Marsh & Shavelson, 1985, p. 107) and “the individual’s belief about himself or herself, including the person’s attributes and who
and what the self is” (Baumeister, 1999, p. 247). Thus, self-concept mirrors
one’s general ability self-esteem and what forms it, i.e., it is not task-specific
like self-efficacy. In other words, the items testing writers’ self-concept may
include “In writing, I make a lot of mistakes/no mistakes”, and “In writing,
I am not gifted/very gifted” (Ehm et al., 2014, p. 290), as compared to the
following self-efficacy items: “I can write complete sentences”, “I can write
grammatically correct sentences”, and “I can spell my words correctly”
(Bruning et al., 2013, p. 30). The following supporting explanation is provided by Wright et al. (2019):
[A] self-concept item may query: When my class is asked to write an
essay, report or story, mine is one of the best. Self-efficacy, in contrast,
is focused on what an individual believes he or she can achieve with the
skills and abilities they currently possess. …In short, self-concept tells
someone they are, in general, a good writer, whereas self-efficacy tells
them they have the skill-set to successfully complete a particularly difficult essay. As such a representative self-efficacy item would be: When I
get a good grade on a paper, it is because I tried very hard. (pp. 66–67)
Accordingly, self-concept refers to writers’ perceived beliefs about their
general writing ability. Pajares and Valiante (2001) define the construct
as “the judgments of self-worth associated with one’s self-perception as a
writer” (p. 370).
Four other constructs similar or perhaps identical to writing selfconcept have also been researched. Palmquist and Young (1992) addressed
the notion of writing giftedness, i.e., the belief that one’s writing ability is a
gift. They operationalized the construct using a four-item scale that focuses
on respondents’ beliefs on the learnability and teachability of their writing
skills. Research on the following three similar constructs occurred during
the last decade: implicit theories of writing (Karlen & Compagnoni, 2017;
Limpo, 2018; Limpo & Alves, 2014, 2017), the incremental theory, and the
entity theory of writing intelligence (Waller & Papi, 2017). Implicit theories
of writing are viewed as the beliefs about the malleability and improvability
of one’s writing ability (Limpo & Alves, 2014). Similarly, the incremental
and entity theories of writing intelligence have been defined, respectively, as
learners’ “belief that writing intelligence is dynamic and can grow through
effort and experience”, and their “belief that writing intelligence is fixed
and unchangeable” (Waller & Papi, 2017, 54). The three constructs and the
scale items representing them were derived from Dweck’s (2000) work on
self-theories and motivation. The items used for assessing implicit theories
of writing include: “My texts will always have the same quality, no matter
how much I try to change it”, and “If I write well, it’s because I was born
like that” (Limpo & Alves, 2014, p. 576). Similar items were also included in
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Waller and Papi’s (2017) scales of the entity and incremental theories of writing
intelligence, for example: “You can improve your English writing skills, but
you can’t really change your writing talent”, “No matter how hard you try,
as an English language learner you can never write like a native speaker”,
and “No matter who you are, you can always learn to write as well as native
speakers of English” (p. 58). As noted, Waller and Papi’s (2017) two constructs are very identical to Limpo and Alves’s (2014) “implicit theories of
writing” in terms of their conceptualizations and the items of the measures.
Overall, the four constructs (i.e., the notion of writing giftedness, the implicit
theories of writing, and the incremental and entity theories of writing) are
similar to writers’ self-concept in that they are concerned with the beliefs
about their general writing ability and its improvability. The main difference is that writing self-concept is a broader construct than these four ones.
This conceptual overlap could have been caused by not drawing upon writing motivation literature when coining the three constructs in particular.
The above-reviewed conceptualizations of writing self-concept and similar constructs indicate the much work needed in this area. Compared to
the self-concept definitions and operationalizations in general and educational psychology, many shortcomings can be noted in the little writing selfconcept literature. Due to these shortcomings, writing self-concept is yet to
be fully represented as a writing motivation construct. This issue is further
discussed in the next chapter (subsection 2.4.2), which highlights the assessment of the construct and other related terms.
1.4.4 Writing outcome expectancy and achievement goal orientation
Both writing outcome expectancy and achievement goal orientations are
goal constructs. In other words, they resemble the four types of L2 learning motivation defined in section 1.2: integrative, instrumental, intrinsic,
and extrinsic motivation. That is why these two constructs overlap in one
way or another. Unlike the case of the above-reviewed writing motivation
constructs, no remarkable changes are noted in the conceptualizations of
writers’ outcome expectancy or achievement goals. This can partially be
attributed to the few studies published so far on two constructs.
Outcome expectancy indicates one’s beliefs about the expected outcome from completing a learning task successfully. By considering the
gain obtained from successful task completion, these beliefs impact the
individual’s task performance (Bandura, 1986). Shell et al. (1989, 1995)
define writing outcome expectancy as the perceived importance of writing
for achieving some life goals. They operationalize the construct using a
20-item scale, which asks respondents to rate the importance of writing for
achieving different life goals. Pajares and his colleagues followed two different approaches to researching writing outcome expectancy. In their two
early studies, Pajares and Johnson (1994) and Pajares and Valiante (1997)
used Shell et al.’s (1989) scale or an adapted version of it in assessing the
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construct. In the later studies (Pajares & Cheong, 2003; Pajares et al., 2000,
2007; Pajares & Valiante, 2001), they used a writing achievement goal orientation scale adapted from Middleton and Midgley (1997).
On the other hand, achievement goals mean learners’ reasons, purposes,
or desired outcomes for doing a particular academic activity (Pintrich,
2000). The motivational impact of the goals set for learning lies in stimulating learners’ engagement in academic tasks. Literature implies the
mutual interaction between self-efficacy beliefs and task goals (Elliot,
1999). Achievement goal orientations have been generally categorized into
the following two main types: a) mastery or task goals, which mean the
orientation towards learning and competence as an ultimate end through
understanding materials and mastering tasks; and b) performance or ego
goals concerned with demonstrating ability, receiving social recognition,
and outperforming others (performance approach goals) or concealing
lack of competence (performance avoidance goals) (Ames, 1992; Elliot &
Church, 1997). Thus, mastery/task goals are close to intrinsic motivation,
whereas performance/ego goals resemble extrinsic motivation. The items
assessing these writing achievement goals include: “When I’m writing in
my English, I’m trying to become a better writer” (a mastery/task goal),
“When I’m writing in my English, I’m trying to impress my teacher with
my writing” (a performance approach goal), and “When I’m writing in my
English, I’m trying to keep people from thinking I’m a poor writer” (a performance avoidance goal) (Yilmaz Soylu et al., 2017, p. 4). It is worth noting
that writers’ performance avoidance goal orientation is different from their
apprehension. While writing performance avoidance goals can be assessed
using the items given above, the items gauging the latter include “I usually
do my best to avoid writing English essays” and “I do not like my English
essays to be evaluated” (Abdel Latif, 2015, p. 210).
“Ideal L2 writing self” and “ought-to L2 writing self” are two other writing achievement goal constructs addressed recently in writing research
(Han & Hiver, 2018; Lee et al., 2018). “Ideal L2 writing self” is defined as
“what students want to become in writing” (Lee et al., 2018, p. 180), and
learners’ “desired future images of themselves as competent L2 writers”
(Han & Hiver, 2018, p. 48). In the reports of these two studies, the researchers included neither the scales assessing the construct nor sample items from
them. However, their definitions of the construct clearly reflect it is very
close to mastery achievement goals. For example, Lee et al. (2018) define
ought-to L2 writing self as “what students think they ought to become in
writing” (p. 180) and point out it reflects learners’ extrinsic motivation but
they included no items from their measure of the construct.
In light of the above-explained similarity among the four constructs (i.e.,
writing outcome expectancy, achievement goal orientation, ideal L2 writing
self, and ought-to L2 writing self), it seems that writing achievement goal
orientation is a much stronger construct than the other three. The scarce
research on writing outcome expectancy in the 1980s and 1990s along with
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the clear lack of studies on it in the last two decades may have resulted from
the weak versions in which Shell, Pajares, and their colleagues conceptualize construct. Contrarily, the relative increase in the number of writing
achievement goal studies reported in the last decade may be ascribed to its
robustness as a writing learning goal construct. That is why it is expected
that the writing achievement goal research area will grow in the near future.
1.4.5 Perceived value of writing
Since a very few studies have addressed the “perceived value of writing” construct, it does not seem to have a clear place in writing motivation literature yet. Pajares and his colleagues researched the construct in four studies
(Pajares & Cheong, 2003; 2001; Pajares, Valiante, & Cheong., 2007; Pajares
& Valiante, 1999). In coining this construct, Pajares and his colleagues
depended on Eccles’s (1983, 1987) expectancy-value theory, which posits
that one’s motivation is influenced by expectancy of successful performance
of a given learning activity or subject and the value given to it. Eccles and
Wigfield (2002, see also Wigfield & Eccles, 1992) refer to the following four
types of learning task values: importance (personal significance of the task
or activity); intrinsic value (the enjoyment of doing it); utility value (the perceived usefulness of the task or activity); and cost (the perceived negative
aspects of performing the task.). Task interest indicates valuing the task
for “its inherent rather than its instrumental qualities in gaining other outcomes” (Zimmerman & Kitsantas, 2007, p. 55). According to Eccles (1987),
expectancy beliefs and perceived task value correlate with some variables
such as self-schema and task demands. The perceived value of the writing
task influence learners’ selection of goals and situational interest (Troia,
Shankland, & Wolbers, 2012). If the task is valued, learners develop a motive
to “pay greater attention, persist longer, enjoy their involvement, and acquire
more knowledge” (Troia et al., 2013, p. 18).
In their four studies, Pajares and colleagues (Pajares & Cheong, 2003; 2001;
Pajares, Valiante, & Cheong., 2007; Pajares & Valiante, 1999) used the terms
“perceived usefulness of writing” and “value of writing” interchangeably
and define the construct as learners’ beliefs about importance, interest, and
enjoyment of writing. This is consistent with Conradi, Jang, and McKenna’s
(2014) definition of task value as the belief it “is generally useful, enjoyable,
or otherwise important” (p. 155). Troia et al. (2013) also used the term “task
interest” to refer to learners’ writing personal interest and attainment value.
On the other hand, Pajares and his colleagues assessed the construct using
a short scale from which they reported the following two items: “Writing is
a lot of fun” and “Writing stories is interesting for me” (Pajares & Valiante,
2001, p. 370). The definitions given along with these sample items generally
indicate that the “perceived value of writing” is a construct close to attitude
towards writing and it reflects some aspects of intrinsic writing motivation.
Thus, the construct is regarded as a dispositional one.
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It is worth noting that some other writing motivation studies have
addressed constructs similar to the perceived value of writing, but named
them differently, including: beliefs about writing (MacArthur et al., 2016;
Wright et al., 2019), writing interest, and the perceived authenticity of writing (Behizadeh & Engelhard, 2014, 2016). Wright et al. (2019) operationalize
the “beliefs about writing” construct by a scale with seven items matching
Conradi et al.’s (2014) above definition of task value. Besides, MacArthur
et al.’s (2016) beliefs about writing scale include some items tapping learners’ perceived value of writing. Behizadeh and Engelhard (2014) also used
a writing interest measure and reported from it two items very similar to
the above ones included in Pajares and Valiante’s (2001) scale. Behizadeh
and Engelhard (2014, 2016) also investigated a construct they labelled “the
perceived authenticity of writing”, defined as “the perception that a task is
connected to a person’s life” (p. 21). The scale they used to measure this construct includes some items mirroring writers’ personal and academic relevance. The findings of their (2014) study indicate a close positive correlation
between the students’ performance on the perceived authenticity of writing
and writing interest measures; this seems to suggest the similar conceptual
frameworks of the two constructs.
1.4.6 Motivational regulation of writing
Teng and Zhang (2016a, 2016b) have recently researched the “motivational
regulation of writing” construct. In their coinage of motivational regulation of writing, the two researchers relied mainly on the previous published educational psychology and L2 learning motivation works positing
that learning self-regulation is a multifaceted construct composed of cognitive, metacognitive, social, and motivational dimensions (e.g., Dörnyei,
2001; Oxford, 2013; Pintrich et al, 1991; Wolters, 1999; Zimmerman,
2011). The works published by Teng and his colleagues (Teng & Zhang,
2016a, 2016b, 2018; Teng et al., 2020) focused specifically on measuring
and researching writers’ use of motivational regulation strategies. Wolters
(1999) define motivational regulation strategies as the procedures or
thoughts learners purposefully use to foster their engagement in a particular task. Self-regulated learners employ multiple motivational strategies
to get physically and mentally ready for the task and sustain their engagement in it (Boekaerts & Cascallar, 2006). According to Teng and Zhang
(2016b), writers’ motivational regulation has a mediating role influencing
their task performance and cognitive engagement and, in turn, their writing outcome.
The literature available generally indicates that motivational regulation
of writing is a situational construct. Teng and Zhang (2016a) conceptualize
it as a construct composed of the following five types of strategies: interest enhancement (e.g., bringing fun and personal interest to the task), performance self-talk (reminding oneself to outperform others in writing and
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get good grades in it), mastery self-talk (reminding oneself to improve their
writing ability), emotional control (avoiding anxiety and frustration), and
environment structuring (avoiding distraction). Abdel Latif (2009) found
that L2 students use some of these motivational strategies while performing writing tasks. His think-aloud protocol data showed that writers try to
avoid frustrations by performing prayers and to bring fun to the task while
performing it through singing (i.e., interest enhancement).
1.4.7 Other broad and overlapping constructs
Apart from the above easily characterized writing motivational constructs,
writing literature is full of other broad and overlapping ones. The broad
constructs have been conceptualized as if they are pertinent to a specific
writing motivational variable, but in fact these constructs reflect writing motivation as an umbrella term. On the other hand, the overlapping
constructs are mainly concerned with particular writing cognitive and/or
behavioural processes, but they have been operationalized by measures
which include items tapping some motivational dimensions. In other words,
these overlapping constructs combine some affective dimensions of writing
with other behavioural and/or cognitive ones, and therefore they are not
pure motivational ones.
The broadest writing motivation construct addressed in previous
studies is perhaps what has been labelled as “writing self-perceptions”
(Bottomley et al., 1997; Lingwall & Kuehn, 2013). Bottomley et al. (1997)
describe a motivational construct they view as related to writers’ selfefficacy beliefs and attitudes. However, the 38-item scale they used covers
five motivational dimensions (writing general progress, specific progress,
observational comparison, social feedback, and physiological states), which
can be best viewed as related to learners’ writing self-concept and anxiety. In the journalism and mass communication writing context, Lingwall
and Kuehn (2013) also used the label “writing self-perceptions” to refer to
affective, cognitive, and behavioural dimensions of writers’ beliefs. They
assessed the construct using a measure with a large number of items related
to learners’ writing self-concept and self-efficacy, and their perceived writing value and attitude, along with the cognitive and behavioural dimensions.
Writer’s block, procrastination, and styles (approaches) are perhaps
the most recurrent constructs overlapping with writing motivation. The
term “writer’s block” refers to one’s inability to proceed with writing or
find what to write (Boice, 1985; Rose, 1981, 1984, 1985). Though this construct is mainly a cognitive one, Rose conceptualized and measured it in a
way encompassing writers’ self-concept and anxiety dimensions. Another
similar construct is procrastination, which has been defined as “the act of
needlessly delaying tasks to the point of experiencing subjective discomfort” (Solomon & Rothblum, 1984, p. 503). In their attempt to assess PhD
students’ writing procrastination, Lonka et al. (2014) used a scale which
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includes items reflecting respondents’ writing value and self-concept beliefs.
Lavelle coined the term “writing styles” – labelled it as “writing approaches”
in a later stage – to refer to the ways learners “think about writing as well as
what they do when faced with writing tasks” (Lavelle, 2001, p. 60). Though
the name given to this construct implies it is a cognitive one, in the several works reported by Lavelle and her colleagues (e.g., Lavelle, 1993, 1997,
Lavelle & Bushrow, 2007; Lavelle & Guarino, 2003), it has been conceptualized and measured using items assessing respondents’ composing processes
along with their writing self-efficacy, self-concept, and apprehension.
Another overlapping construct that has been recently researched is writing motivation and engagement. Three studies addressing this construct
(Collie, Martin, & Curwood, 2016; Yu et al., 2019; Yu, Jiang, & Zhou, 2020)
depended on Martin’s (2007, 2012) framework which encompasses 11 mal-/
adaptive dimensions of learners’ motivation and engagement. Following
this framework, Collie et al. (2016) developed a scale measuring respondents’ writing self-efficacy, perceived value of writing, writing mastery orientation, persistence in writing, planning writing, writing task management,
writing anxiety, writing failure avoidance, uncertain control of writing outcome, self-handicapping in writing, and disengagement from writing. The
same approach was followed by Yu et al. (2019) and Yu et al. (2020) in their
development of the 44-item English Writing Motivation and Engagement
Scale for University/College Students. They specifically conceptualize writing motivation and engagement as a construct encompassing “11 first-order
factors (i.e., self-belief, valuing, learning focus, planning, task management,
persistence, anxiety, failure avoidance, uncertain control, self-sabotage,
and disengagement) belonging to four second-order factors (i.e., adaptive
motivation, adaptive engagement, maladaptive motivation, and maladaptive engagement)” (Yu et al., 2019, p. 132). As noted in its label and conceptualization in these three studies, the writing motivation and engagement
construct includes some affective dimensions but since it also encompasses
other cognitive and behavioural ones, it is not a pure writing motivational
construct.

1.5 Conclusion
The review and discussion given in the above sections indicate the many
developments the writing motivation area has seen since the mid-1970s at the
level of the constructs researched and their conceptualizations. Influenced
by educational psychology and oral communication literature, writing
motivation research originated in the US L1 learning environments and was
mainly limited to studying writers’ apprehension and attitude in the 1970s
and 1980s. A shift occurred in its research orientations in the 1990s; since
that time writing self-efficacy has become the most heavily researched writing motivation construct. Published research on other writing motivation
constructs (writing achievement goal orientations and writing self-concept,

Writing motivation research 21
along with their similar constructs) has particularly increased in the last
two decades, but other ones (writing anxiety, perceived value of writing, and
motivational regulation of writing) are still under-researched.
On the other hand, there have been overlapping aspects in conceptualization of some constructs; specifically writing apprehension versus anxiety, writing achievement goal orientations versus outcome expectancy, and
writing self-concept versus the four constructs similar to it. There have also
been some terminological overlap and difference problems causing conceptual gaps in writing motivation literature. Besides, research has also
addressed some other constructs which are either motivationally broad
(writing self-perceptions) or impure ones (writer’s block, writing procrastination, styles, and writing motivation and engagement).
Taken into account all the above, it is concluded that the motivational
constructs which have been researched so far can be grouped into four
types related to attitudinal/dispositional perceptions, situational feelings
and actions, writing ability beliefs, and writing learning goals. Table (1.1)
shows the lists of the constructs belonging to each type. The second column
of the table includes constructs written in non-italicized and italicized fonts.
The constructs given in the non-italicized font are regarded as strong ones,
whereas the italicized constructs are viewed as weak ones and normally represent some dimension of the construct given above them. That is why the
italicized term is viewed as a better label for the target construct. As noted
in the table, the terms “writing apprehension” and “attitude towards writing” are an exceptional case here; both constructs are very similar or identical and the frequency of using the two terms in literature is almost similar.
Writing motivation research has been concerned with three main issues:
measurement of the constructs, exploring the characteristics of motivated
Table 1.1 A framework of the types of writing motivation constructs
Type

Constructs researched

Attitudinal/dispositional constructs

Writing apprehension/attitude towards
writing
Perceived value of writing
Writing anxiety
Motivational regulation of writing
Writing self-efficacy
Writing self-concept
Notion of writing giftedness
Implicit theories of writing
Incremental theory of writing intelligence
Entity theory of writing intelligence
Writing achievement goal orientations
Writing outcome expectancy
Ideal writing self
Ought-to writing self

Situational constructs
Writing ability belief constructs

Writing learning goal constructs
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and demotivated writers, and developing learners’ writing motivation (i.e.,
instructional research). Measurement research focuses on developing and
validating scales for assessing writing motivation constructs. The studies
addressing the characteristics of motivated and demotivated writers usually rely on comparative, causal-comparative, correlational, or descriptive
research designs to profile these characteristics and identify what may influence them. As for instructional research, it aims at testing the impact of
particular teaching types on developing learners’ writing motivation and/or
identifying the factors influencing their effectiveness.
The issues related to the above-mentioned research types will be covered in the following three chapters. In chapter 2, the author highlights
the measurement of writing motivation constructs, reviews the published
scales used for assessing each construct, and discusses examples from the
items included in these scales. All the measurement issues highlighted in
this chapter will be linked to the construct conceptualizations discussed in
the chapter 1. Chapter 3 aims at profiling the characteristics of motivated
versus demotivated writers. The chapter starts by discussing how learners’
personal variables (i.e., age, gender, and socio-cultural background) may
influence their writing motivation. Then, the author reviews the research
addressing the other correlates and sources of writers’ motivational levels. In
light of discussing all these issues, the author ends the chapter by summarizing what research generally says about the characteristics of motivated and
demotivated writers. In chapter 4, the author reviews the previous instructional research of writing motivation. Specifically, six main types of this
instructional research are described and discussed. The author describes
the instructional scenarios included in each type and explains how effective
these instructional types were found in motivating learners to write or alleviating their negative writing affect. Based on the issues discussed in chapters
3 and 4, the author provides in chapter 5 some research-driven guidelines
for motivating learners to write and explains what each one entails. In the
final chapter (chapter 6), the author highlights the main conclusions drawn
from the previous chapters and presents some suggestions for advancing
writing motivation measurement, research, and pedagogy. The book also
ends with a glossary of the key terms in writing motivation literature.
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