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As a starting point it is important to say:

Writing is

Complex

Not a Single Thing
Challenging




CLARIFICATIONS

| would like to share with you evidence-based
practices (EBPs) in writing for secondary students.

Drawn from true- and quasi-experiments, single
participant design, and the qualitative study of
exceptional teachers (Also WWC in blue) -
Percentile increase in green

These EBPs are not mean to replace the knowledge
you have acquired through your own experience.

Buyer beware warning sticker.



LET’S START WITH FIVE WORDS

7 Write
1 Teach

1 Support

1 Connect

1 Create
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Ask Students to Write for Multiple
Purposes and Audiences

Don’t — Assume that this is sufficient;
it is necessary, but not sufficient.



ACTIONS

0 Students should spend a minimum of an hour per day writing
0 Integrate writing practice into all content area classrooms - |5

0 Don’t = Expect students will write-to-learn successfully without
instruction







Teach Strategies for Regulating the
Writing Process (WWC) -35

Don’t - P.E.E. in the classroom (post,
explain —even model, expect)



Writing strategies are
structured series of
actions (mental, physical,
or both) that writers
undertake to achieve their
goals. Writing strategies
can be used to plan and
set goals, draft, evaluate,
revise, and edit.

PLANNING

Generate content by
gathering information
from reading, prior
knowledge, and
talking with others

EDITING to help organize GOAL
Make changes writing. SETTING
to ensure that the Identify objectives for
text correctly adheres writing effectively, and
to the conventions link those ideas to
of written English. plans and strategies.
THE
WRITING
PROCESS
REVISING DRAFTING
Make changes to Select words and
the text based on sentences that most
self-evaluation and accurately convey ideas,
feedback from others. and transcribe those
words and sentences
into written
EVALUATING language.

Based on self-review
or external feedback,
determine whether
the text matches
the writer’s goals.

Pur, Pose and Aud'\e“('e

The components may be repeated, implemented simultaneously, or implemented in
different orders, keeping audience and purpose in mind throughout the writing process.
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Suspend Judgment
Consider each side before taking a position. Brainstorm ideas for and against the topic.
Did | list ideas for each side? If not, do this now.
Can | think of anything else?! Try to write more!

Another point | haven’t considered yet is...

Take a Side

Read your ideas. Decide which side you believe in or which side can be used the make the
strongest argument. Place a + on the side that shows your position.

Organize ldeas

Choose ideas that are strong and decide how to organize them for writing.
Put a star next to the ideas you want to use. Choose at least :
Choose at least arguments to refute.

Number your ideas in the order you will use them.

Plan More as You Write

Continue to plan as you write.



Use a Model-Practice-Reflect instructional cycle to teach
writing strategies.

Steps to implement this

recommendation:
1.Model strategies for students. ’\_ 3 MODEL
2.Provide students with )% ‘ |:( e
opportunities to apply and /
practice modeled strategies. PY
REFLECT PRACTICE
3.Engage students in evaluating )

and reflecting upon their own
and peers’ writing and use of
modeled strategies.

- - “We do”
. You do ) . Students practice writing and
Students evaluate their using a strategy independently,
\ I/ writing and strategy use. ‘4_ with a teacher, or with a peer.



Students can ask themselves:

*What goals do | need to set and accomplish to write for this
audience or purpose?

*What writing strategies do | know work well when writing for
this audience or purpose?

‘What do | know about this assignment that would help inform
my strategy selection?

*‘When do | use this strategy? When | am planning? Drafting?
Revising?
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Teach Sentence Construction Skills -

Don’t - Teach grammar using
traditional procedures



Sentence Combining - 19

1 Teacher models combining two or more basic sentences
into a single sentence; students and teachers do this
together; peers do it together, students do it alone;
students apply this in their writing.




Teach Vocabulary for Writing - 23

1 Tier 2 words
1 GenreVocabulary

1 Content Words




“Pavlov Studied the salvation of
dogs.”

Don’t - Assume that all students have
mastered basic transcription skills
and that this is inconsequential



SUPPORT



I SUSPECT THE WRITER’S BELOW COULD HAVE
USED A LITTLE SUPPORT

“With all of the uses to be made of rubber it was necessary
to find a substitute. After all rubber does not grow on
trees.”’

“The French flag is one half white, one half red, and one half
blue.”



Assess Students’ Writing and
Learning (WWC)
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Don’t — Provide too much feedback,
too little praise, or negate students’
ownership



Effective Assessment
Practices

Adult feedback to students, peer feedback, self-assessment, and
computer feedback

Feedback - 29

Self-Assessment -8




Provide Clear Writing Goals - 28

Assign students specific goals for the writing you assign
them.




Have Peers Work Together to
Compose - 21

Involves students working together to plan, draft,
and/or revise their compositions.

Don’t Assume that they will be effective at doing
this without structure and instruction.



Use 21°* Century Writing Tools - 18




CONNECT



Connect Writing & Reading
(WWC)

Use writing to support understanding of what is read - 18

Use reading to support writing (model text - 10; reading to
acquire information - 21[; providing feedback - |7;
observing readers - 23).




CREATE



Establish a Supportive Class Where
Students’ Can Take Risks

Take a
deep

breath.

Don’t - Forget to encourage students
to be self-reliant writers



Promote a Community of Writers and
Learners - 16

Don't function only as a grader and as an evaluator,
but as a member of the writing community



Ending Caveat

The devil is in the details as they say. Ve need to look
for ways of implementing these EBPs within our existing
disciplines (and across them), within the writing
communities we create, and in the service of the students
we teach. This requires that

we are flexible, strategic,

and willing to take risks. It also
requires that we monitor what
we use to be sure it is

effective for our students and

ourselves.




